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ABSTRACT 

Higher education arts programs are implementing experiential learning (EL) programs to address skills gaps 

and better prepare students for careers in an evolving arts industry. However, there is a dearth of research 

relating to EL in the arts. As a starting point, this research explores the supports and barriers that contribute to 

student participation in extracurricular EL programs. This mixed methods study employed interviews and a 

focus group with nine students at a Mid-Atlantic performing arts conservatory, accompanied by a brief 

demographic survey. The findings revealed a complex web of supports and barriers impacting students’ 

awareness of, participation in, and applications to EL programs, including individual, social, programmatic, and 

systemic factors. The framework of this small-scale study may serve as a model and starting place for other 

institutions to understand their own unique audiences and settings moving forward. 
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The evolving 21st century arts industry is marked by significant 

shifts in career pathways, with fewer available full-time jobs and 

increasing numbers of artists pursuing portfolio careers and self-

employment (Munnelly, 2020). Although arts alumni generally report 

that they leave their higher education degrees with appropriate 

artistic skills, they report substantial skills gaps in areas such as 

entrepreneurship, finance, and business management (Frenette, 

2020). Consequently, some emerging artists graduate from their 

degree programs without the skills needed to succeed in the modern 

arts industry (Bartleet et al., 2019; Miller et al., 2017).  

Experiential learning (EL) programming represents a potentially 

beneficial method for higher education arts institutions to provide 

opportunities for students to build crucial skills and experiences for 

their future arts careers (Kindelan, 2010; Slaughter & Springer, 2015). 

EL theory states that knowledge is built through experiences and 

application of learning in new settings (Kolb, 2014).  EL opportunities 

are critical for learning transfer in higher education (Eyler, 2009) and 

may offer a competitive advantage in the job market, such as 

personal growth, developing new skills, strengthening collaborative 

and organizational competencies, and building positive professional 

relationships (Gallagher & McGorry, 2015). Although some 

institutions offer a variety of paid and volunteer extracurricular EL 

programs, including internships, community engagement programs, 

and other off-campus performance and teaching opportunities 

(Slaughter & Springer, 2015), there are little data on these programs 

and a dearth of empirical research specifically relating to EL in the 

arts.  

As a first step to grow knowledge in this area, this mixed 

methods study investigated supports and barriers that contribute to 

student participation in extracurricular EL programs. The following 

sections include a reflection on my positionality as a practitioner-

scholar, an overview of the role of EL programs to address skills 

gaps in the arts, a literature review of supports and barriers 

influencing student participation, a description of the research 

methods, data collection, and analysis, and a summary of findings, 

limitations, and implications of the study. 

POSITIONALITY AS A PRACTITIONER-SCHOLAR 

As career services staff and professional studies faculty at a 

Mid-Atlantic performing arts conservatory, I have an educational 

background in music performance and experience as a freelance 

musician and arts administrator. The ambition and potential of my 

students drives me to connect them with pivotal opportunities that 

may shape their creative futures. Yet, my experience as a career 

educator has taught me that it can often be challenging to reach 

students, provoking questions in my work. What prevents students 

from engaging? What motivates them to take advantage of 

institutional programming? Ultimately, the desire to approach this 

and other complex educational problems of practice in an evidence-

based and systemic way led me to begin a Doctor of Education (EdD) 

degree. Drawing on my professional perspective, as well as new 

expertise gained as a practitioner-scholar, I hope to integrate 

scholarship into the work in my field to make a positive difference for 

more students. This initial research endeavors to engage with 

evidence that illuminates the landscape of my field from a wide range 

of lenses and perspectives, beginning with an examination of 

existing literature related to EL in the arts. 

https://library.pitt.edu/e-journals
http://creativecommons.org/licenses/by-nc-nd/3.0/us/
http://cpedinitiative.org/
https://orcid.org/0009-0001-7034-9289
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IMPORTANCE OF EXPERIENTIAL LEARNING IN 
ARTS HIGHER EDUCATION 

In the context of arts higher education, EL has strong potential 

to facilitate students’ development of the skills they need to forge 

successful careers in an evolving arts industry (Martin & Frenette, 

2018; Slaughter & Springer, 2015). Kolb’s (2014) widely referenced 

EL theory (Tippett & Lee, 2019) encompasses a transformative 

learning model which holistically approaches EL through four modes: 

experiencing, reflecting, thinking, and acting, illuminating best 

practices behind the design of EL programs. For the purposes of this 

research, I define EL as an educational technique that incorporates 

direct interaction with a scenario as opposed to more theoretical or 

hypothetical approaches (Keeton &Tate, 1978), ultimately adding “a 

direct experience component to [students’] traditional academic 

studies” (Kolb, 2014, p. xviii). Student participation in this type of 

direct experience is critical to situating and contextualizing their 

artistic studies within an evolving arts industry. 

Preparing artists for a rapidly evolving modern workforce 

requires higher education to equip graduates with real-world 

experiences that enable them to identify and pursue opportunities 

while navigating dynamic industry trends (Martin & Frenette, 2018). 

The arts industry is transforming, as evidenced by decreasing 

numbers of full-time jobs and higher percentages of artists pursuing 

portfolio careers (Munnelly, 2020). Changes to the field have only 

accelerated due to recent world events, such as COVID-19 and the 

subsequent economic upheaval (Jeannotte, 2021; Khan et al., 2021). 

These shifts in the arts industry substantiate the importance of 

student participation in EL programming, especially as a means to 

prepare them for the pivotal transition out of school and into working 

life. 

Skills Gaps in Arts Higher Education 

Portfolio careers, in which artists combine “aspects of 

performance, recording, creation, music direction, teaching, 

community activities, health, retail, and increasingly, a presence in 

online environments,” as defined by Bartleet et al. (2019, p. 282), 

have become increasingly prevalent in the 21st century (Bennett, 

2007; Frenette, 2020). To sustain successful portfolio careers, 

undergraduate music majors in the United States anticipated 

needing non-artistic skills for their careers in addition to creative 

skills, such as interpersonal, finance, marketing, recording, and 

teaching skills. Other studies corroborated this; an Australian study 

demonstrated that skills required for successful arts portfolio careers 

include communication, networking, entrepreneurship, and industry 

knowledge, among others (Bartleet et al., 2019), and recent arts 

alumni in the United States who gained financial and business skills 

during school felt better equipped for various employment 

opportunities than those who did not (Skaggs et al., 2017). It 

supports these expectations that most musicians across the United 

States, Europe, and Australia were in fact self-employed in some 

way, pursuing careers that required diverse skillsets (Bennett, 2007; 

Skaggs et al., 2017). 

Despite these trends, many music degree programs continue to 

focus primarily on artistic and technical skills, often failing to teach 

skills that support portfolio careers and self-employment (Bartleet et 

al., 2019; Miller et al., 2017; Munnelly, 2020; Slaughter & Springer, 

2015). In addition to established skills gaps in entrepreneurship, 

finance, and business management for American arts alumni 

(Frenette, 2020), evidence suggests that music conservatories would 

benefit from addressing skills related to pedagogy, technology, 

networking, community engagement, and grant writing (Bartleet et al., 

2019; Creech, 2008). Evidence of skills gaps and related 

recommendations for appropriate curricular change suggest that 

many arts graduates complete their degrees lacking sufficient skills 

and preparation to effectively transition out of school and into 

sustainable careers in the modern arts industry (Forshee et al., 

2022). 

Potential Impact of Experiential Learning to 
Address Skills Gaps 

Numerous sources support both curricular and extracurricular 

EL as one potential avenue for higher education arts students to 

develop key skills and gain tangible experiences that may prepare 

them for their future careers (Kindelan, 2010; Slaughter & Springer, 

2015). As described by Slaughter and Springer (2015), EL 

opportunities for artists could include activities ranging from 

community involvement, performances, and independent projects, to 

internships, fellowships, and entrepreneurial activities. In the context 

of arts entrepreneurship education, faculty, staff, and students in 

various music programs across the United States emphasized the 

importance of accessible and controlled opportunities for students to 

take their talents outside of the classroom to build skills related to 

entrepreneurship, community interaction, and interdisciplinary 

collaboration (Beckman, 2007; Friedrichs, 2018). Myers (2006) 

further advocated for community engagement, mentored internships, 

and other experiential training opportunities as a means to facilitate 

long-term professional impacts for students. The ability to work within 

the community and larger arts industry is imperative, and the 

opportunity to do so through EL programs can enhance students’ 

learning while simultaneously providing important career experiences 

and connections (Miller et al., 2017; Slaughter & Springer, 2015).  

EL opportunities are particularly critical for students in the final 

years of their degree programs and can ease students’ transitions to 

the professional world (Creech et al., 2008; Silver & Roksa, 2017). 

Research in the arts and other fields demonstrated the ways that 

various types of EL programming facilitate skill development, 

expansion of networks, and other career benefits. Table 1 

summarizes the benefits of various types of EL programming. 

Overall, by preparing students with crucial career skills that go 

beyond technical expertise, EL activities can be one approach to 

help arts students establish more sustainable and successful careers 

and equip them to better navigate professional choices over time 

(Kindelan, 2010). 

Table 1. Potential Benefits of Experiential Learning by Type 

Experiential Learning Types Potential Benefits 

Community engagement Enhanced and more relevant learning experiences 

(Slaughter & Springer, 2015) 

Performance opportunities Building professional relationships (Slaughter & 

Springer, 2015) 

Service learning Support for senior year transition (Creech et al., 2008) 

Internships Building professional connections (Creech et al., 

2008; Slaughter & Springer, 2015) 

Term-time employment Communication and organizational skills, problem-

solving skills, and community connections (Gallagher 

& McGorry, 2015) 

Career development 

networking opportunities 

Finding jobs more quickly (Martin & Frenette, 2018) 
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Understanding the impacts of EL may help institutions maximize 

resources and reduce skill gaps that leave students unprepared for 

employment in the arts industry. Before researchers and 

practitioners can adequately evaluate the long-term outcomes of the 

programs, the first focus must be to understand factors impacting 

students’ access and participation. This research aims to fill a 

literature gap by exploring the supports and barriers contributing to 

extracurricular EL participation in the context of higher education arts 

institutions. 

LITERATURE REVIEW SUMMARY: FACTORS 
IMPACTING EXTRACURRICULAR EL 
PARTICIPATION 

There is a considerable amount of literature focused on the 

benefits of EL and student experience in various EL contexts and 

fields. However, existing studies focus primarily on the students 

already enrolled in EL programs and research discussing what 

factors contribute to students' desires or abilities to participate in EL 

is much more sparse. Due to the dearth of research relating to EL 

participation in higher education arts settings, the literature review 

spans a variety of fields, with references to music- and arts-specific 

studies where they are available. It also draws more broadly from 

research on participation and engagement in different kinds of 

activities, particularly extracurricular activities in higher education.  

Exploration of related fields and factors through the lens of 

Bronfenbrenner’s (1979) nested ecological systems theory suggests 

several potential supports and barriers that contribute to this issue, 

including a variety of individual, social, programmatic, and systemic 

factors. First, malleable programmatic factors such as student 

awareness (Roksa & Silver, 2019), access (Coker & Porter, 2015), 

and perceptions of the programs (Dickinson et al., 2021) may 

influence participation. For example, relating to access, students 

must have sufficient time and availability to participate (Frenette, 

2019) as well as the prerequisites and self-efficacy to apply to 

programs (Griffiths et al., 2021). Information about key factors such 

as these can be used to evaluate existing EL programs. Additionally, 

by understanding student motivations more deeply, institutions can 

better align programmatic content with students’ personal and 

professional ambitions, which were described as relevant factors to 

motivation by Gonzalez-Moreno (2012). Further, faculty and peer 

influence appear to play a substantial role in student perceptions, 

opportunities, and choices (Creech et al., 2008; Gaunt, 2011), 

demonstrating an additional avenue which could positively or 

negatively impact students’ desire or ability to participate in EL 

programs. In the context of an evolving arts industry and conflicting 

cultural beliefs about arts careers (Avis, 2020; Bartleet et al., 2019), 

the impact of demographic factors such as social class, parental 

resources, and international student status are broader issues 

across higher education and beyond (Choi, 2013; Hamilton et al., 

2018; Roksa & Silver, 2019). This study explored how different 

groups of students engage with the existing programming in light of 

these overarching factors. Figure 1 illustrates a conceptual 

framework displaying potential relationships and connections 

between malleable and relevant factors. 

RESEARCH QUESTIONS AND CONSTRUCTS 

I conducted a study to better understand what factors contribute 

to extracurricular EL program participation to facilitate student 

access and engagement in higher education arts settings. The 

research was guided by three research questions relating to students’ 

interactions with existing programs at the institution, supports and 

barriers contributing to participation, and relevance of the programs 

to students’ career goals. Through these research questions, the 

study explored five constructs: program awareness, program interest, 

supports and barriers, relevance to professional goals, and 

demographics.  

The first construct of program awareness investigated whether 

students know what programs and resources are available to them 

(Roksa & Silver, 2019). A second, related construct, program interest, 

explored how students value and prioritize their involvement 

(Dickinson et al., 2021). Together, these constructs provided a 

baseline from which to contextualize the next construct, supports and 

barriers, which Dickinson et al. (2021) described as factors which 

either motivate students to participate, or “prevent them from 

becoming involved” (p. 745). Additionally, the construct of relevance 

to career goals was explored to better understand how students’ 

motivations and career aspirations do or do not align with the content 

of the EL programs (Gonzalez-Moreno, 2012). Lastly, the 

demographics construct explored if and how the first four constructs 

vary based on personal characteristics of participants.  

This article focuses on the following research question: What 

supports and barriers contribute to student participation in 

extracurricular EL programs, particularly for different demographic 

groups? Although this question primarily explored the supports and 

barriers and demographics constructs, the other three constructs 

also intersected as relevant factors in the thematic analysis. 

         Figure 1. Conceptual Framework 
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METHODS 

Utilizing a mixed methods design, the constructs were explored 

through qualitative and quantitative data, with an emphasis on the 

exploratory nature of qualitative methods. Part I of the study involved 

one-on-one semi-structured interviews with six students to narrow 

down supports and barriers that contribute to their participation in EL 

programs. Part II utilized a student focus group to confirm themes 

from the interviews and follow-up on additional factors of interest. 

Both parts were accompanied by a brief quantitative demographic 

survey. 

The study took place at a Mid-Atlantic performing arts 

conservatory in the United States with a total student population of 

750 enrolled students. All students were invited to participate in the 

study through email, social media, and posted fliers. Convenience 

sampling resulted in six interview participants (three undergraduate 

and three graduate students) and one focus group with three 

participants (one undergraduate and two graduate students), making 

a total of nine participants. To ensure inclusion of both 

undergraduate and graduate students, criterion sampling 

(Sandelowski, 2000) was used to select participants from the pool of 

interested volunteers. Data collection and analysis procedures are 

detailed in the following subsections. 

Part I: Interviews 

Modeled after Roksa and Silver’s (2019) study, the interviews 

utilized an emergent design and standardized open-ended interview 

approach, with five to seven foundational questions prepared based 

on the constructs of interest, while also allowing flexibility to ask 

follow-up questions or dig deeper into areas not previously 

considered. Interviews took place on Zoom, lasted between 30 and 

45 minutes, and were audio-recorded and transcribed. 

Data was coded and analyzed using the platform ATLAS.ti. 

Initially, I identified a priori codes based on the factors which 

emerged in the literature review. The first round of coding focused on 

identifying patterns and notable segments relating to the a priori 

codes, and additional inductive codes that emerged were grouped 

under an Other category. During a second round of coding, 

additional emphasis was placed on identifying additional instances of 

the Other codes. Lastly, subcodes were organized for the most 

prominent and multi-faceted a priori constructs. A priori codes and 

interview questions can be found in Table 2.  

Part II: Focus Group 

A single, one-hour focus group followed Part I of the study. The 

focus group offered confirmation or disconfirmation themes that 

emerged from the semi-structured interviews across a different group 

of students. It also provided an opportunity to explore additional 

factors of interest. Drawing from focus group procedures in a study 

by Dickinson et al. (2021), I incorporated several activity-based 

techniques to encourage participant engagement, including 

facilitation of free-thinking in student responses and the use of visual 

and text prompts to invite focused feedback on key elements. The 

focus group took place in-person in a campus meeting room and was 

audio-recorded and transcribed. 

For comparison purposes, the focus group protocol utilized core 

questions similar to those from the interview protocol, with a few 

adjustments based on the interview data analysis. These questions 

are outlined in Table 2. In addition to following a semi-structured 

focus group protocol consisting of four open-ended foundational 

questions and a few follow-up questions, I also provided participants 

with printouts of a visual representation of factors of interest gleaned 

from the interviews to solicit their feedback. Before concluding the 

focus group, each participant had the opportunity to share any 

additional comments. I reviewed the transcripts multiple times to 

code and analyze the data using ATLAS.ti. To make connections to 

the interview data, the codebook from the semi-structured interviews 

provided a priori codes for the focus groups, with new codes added 

as needed. 

Demographic Survey 

A brief demographic survey was administered to interview and 

focus group participants immediately following each session. The 

questions in this survey were developed using language from 

Hughes et al.’s (2016) re-evaluation of demographic questions 

alongside language from an institutional alumni surveys and 

information referenced in the academic catalogue. The survey data 

was aligned with the qualitative data from each interviewee or focus 

group attendee for analysis using a unique five-figure identifier. 

              Table 2. Summary of A Priori Codes, Interview Questions, and Focus Group Questions 

A Priori Codes Interview Questions Focus Group Questions 

Awareness of programs What extracurricular EL programs are you aware 

of at [the institution]? 

Which programs, if any, interest you and why? 

Have you participated in any extracurricular EL 

programs offered by [the institution]? If, so what 

was your experience participating in these 

programs? 

What factors, if any, would motivate you to 

participate in an extracurricular EL program? 

What factors, if any, have prevented you from 

participating in an extracurricular EL program? 

How have others in your community (parents, 

faculty, peers) impacted your participation in 

extracurricular EL programs, if at all? 

How do you perceive these programs are relevant 

(or not) to your current studies, career goals or 

future aspirations? 

What extracurricular EL programs are you aware of (or 

have you participated in) at [the institution]? 

How did you become aware of or learn about these 

programs? 

Where/how would it be most helpful for you to see and find 

information about these kinds of programs? 

What factors serve as supports or motivators for you to 

participate in extracurricular EL programs? 

What factors prevent you from participating in 

extracurricular EL programs? 

[Show visual display of interview findings related to 

supports and barriers]. Do you agree or disagree with 

these findings? Why do you agree or disagree? 

How do you perceive these programs are relevant (or not) 

to your current studies, career goals or future aspirations? 

What skills or experiences would you hope to gain from 

participating in these programs? 

Perceptions of programs 

Faculty influence 

Peer influence 

Cultural values and beliefs 

Time 

Availability 

Socioeconomic status and parental support 

Prerequisites and self-efficacy 

Motivation 

Applicability to student 
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The survey was conducted online via Qualtrics, and participants 

were sent a link immediately following an interview or focus group 

session. It included four multiple choice questions and three short 

text response questions inquiring about participants’ degree level 

and major, international student status, and self-identified gender, 

racial/ethnic, and social class identities. All nine interview and focus 

group participants completed the demographic survey.  

I analyzed the demographic survey results in Excel and 

associated them with findings from their respective qualitative 

sessions in ATLAS.ti to explore potential demographic impacts on 

student participation in EL programs. Although the quantity of data 

was not sufficient for statistical analysis, it contributed context in 

conjunction with the interview and focus group data. Tables 3 and 4 

display participants’ demographic characteristics that were most 

relevant to the findings, including self-reported degree level, major, 

and social class identity. 

Table 3. Descriptive Statistics: Degree Level and Majors of 
Participants 

 Bachelor’s Master’s Major/Departments Represented 

Interview 

Participants 

3 3 Computer Music/Performance; 

Composition; Voice Performance; 

Music Education; Dance; Cello 

Performance 

Focus Group 

Participants 

1 2 Oboe Performance; Viola 

Performance; Musicology 

Table 4. Descriptive Statistics: Gender and Social Class Identity 

Participants 

Social Class Identity 

Poor Working class Middle class 

Interview Participants 2 1 3 

Focus Group Participants 0 1 2 

FINDINGS AND DISCUSSION 

Through concurrent mixed methods analysis, themes related to 

constructs of supports and barriers and demographics emerged in 

three prominent areas: learning about programs, prioritization and 

incentive to pursue programs, and applying to programs. Table 5 

displays the supports and barriers discussed by participants that are 

most relevant to each of the three areas. 

Table 5. Supports and Barriers to Extracurricular Experiential 
Learning Participation 

Theme/Area Supports Barriers Both 

Learning About 

Programs 

Awareness 

Curricular integration 

Discomfort asking 

questions 

Promotion 

Faculty influence 

Peer influence 

Prioritization and 

Incentive to 

Pursue Programs 

Compensation 

Motivation 

Applicable to student 

Time and 

availability 

Not applicable to 

student 

Cultural values 

and beliefs 

Proximity to the 

institution 

Socioeconomic 

status and 

parental support 

Applying to 

Programs 

Curricular integration Short turnaround 

to apply 

Prerequisites and      

self-efficacy 

Prior experience 

Learning About Programs 

Students must first understand what programs are available to 

consider participation. Most participants reflected mixed or limited 

awareness of existing programs at the institution. As articulated by a 

graduate interview participant, 

 I know what [the career services office] does and I'm glad that 

[it] exists and all that. But I'm certain I know that there are 

people that don't, so I think knowledge of programming, for any 

program forever in any domain, is fertile. 

Additionally, promotional strategies are a key avenue through which 

to share information about EL opportunities with students. In addition 

to broader promotional tactics such as email, newsletters, social 

media, and posted flyers, students emphasized the importance of 

interpersonal connections as a means to spread knowledge of 

programs. 

Students further highlighted the importance of including critical 

information in all promotional materials, as some participants 

expressed discomfort asking questions or reaching out to solicit 

more information. One student noted the difficulty of “[a]sking 

questions about why stuff is there, if they're interested in it. Which is, 

yeah, not always the easiest.” Although students of varied social 

classes agreed with this barrier, most participants who indicated 

discomfort asking questions identified as poor or working class, 

corroborating existing research which demonstrates that working-

class students had more limited institutional knowledge and were 

less likely to reach out to student support services (Roksa & Silver, 

2019). 

Furthermore, several themes emerged relating to factors that 

play a role in promoting awareness of EL programs. The most 

prominent of these were faculty influence, peer influence, and 

curricular integration. 

Faculty Influence 

For many students, faculty were a positive influence to learn 

about opportunities. For example, a graduate student stated, 

 The top of my awareness is whatever professors send out as 

opportunities for us to look into . . . if it's from a professor, I'll 

definitely read it at least, bare minimum, and as well as perceive 

as it being important. 

Another participant indicated that if she had not heard about a 

certain career development resource from faculty, she would not 

have known it was there. “I have not seen information about the 

orchestra list thing anywhere else. So, if my teacher hadn't 

mentioned it in a lesson one time, I would not have known.” However, 

faculty influence can lean either way. As stated by a focus group 

participant, “if they encourage you, then you do it. But if they 

discourage you, that would definitely be a big discouragement.” One 

undergraduate interview participant, who was in a different 

instrumental studio, had not received any encouragement to pursue 

institutional EL programs from faculty. This student had extremely 

limited awareness of programs and had not participated in any 

programs. 

Considering the close mentoring relationships faculty often have 

with their students in conservatory settings, their strong influence on 

students’ connection to opportunities makes sense (Creech et al., 

2008; Gaunt, 2011). Austin and Rust (2015) similarly found that 

faculty buy-in was the most effective promotional strategy for a new 

experiential learning program at their higher education institution. 
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This leads to the related question, how aware are faculty of existing 

extracurricular EL programs at the institution? A graduate student 

reflected on this, concluding that, as one example, their faculty were 

supportive of career services programming but unaware of the 

details of available resources and opportunities.  

 I hear, basically, a lot along the lines of like, ‘[the career office] 

is doing good things. What are they doing? I couldn't tell you, 

but I know that it's good and you should take advantage of it.’ 

And not just from my studio, [but also] across, you know, people 

that teach rep classes, [and] people that teach theory and 

musicology. 

Given these findings, it could be informative to further explore faculty 

awareness and perceptions of programs as a pathway to more 

effectively reach students. 

Peer Influence 

Similar to faculty, peer influence also played an important and 

multi-faceted role in students’ knowledge of programs. From a 

support perspective, several students discussed how they learned 

about programs from peers. One graduate student referred to this as 

“positive peer pressure,” explaining, “I learned more through peers, 

through people taking advantage of programming and me hearing 

about it from them.” Another graduate student participant agreed, 

reflecting on “how close to my social circle does the information 

come from for me to really pay attention to it.” Similarly, an 

undergraduate student described peer participation and 

accountability as a “gateway” to accessing new opportunities. 

Another undergraduate student further shared that peer testimonials 

could provide helpful insight into the experience and outcomes of 

joining programs as well. Conversely, multiple participants discussed 

how peers could limit or discourage students’ exposure to 

opportunities. An undergraduate interview participant asserted that 

it’s “dependent on who you surround yourself with. There are 

definitely people who are like, ‘you're going to a concert? [skeptical 

tone].’” Considered in context of research by Juvonen et al. (2012), 

the interview and focus group findings support the connection 

between peer interaction and engagement with institutional 

extracurricular activities. 

Curricular Integration 

When asked about pathways where they received information, 

two graduate student focus group participants discussed learning 

about programs through required curricular professional studies 

workshops and course announcements. Additionally, an 

undergraduate interview participant discussed how her experience in 

a sophomore year community engagement course was “one of the 

main things that helped [her] realize that [she] could, you know, go 

and make connections in the community and actually go to events 

that [she] felt uncomfortable in.” Students’ recognition of curricular 

connections as a key method to learn about opportunities and 

programs supports further integration of EL program promotion in 

this context. 

Prioritization and Incentive to Pursue Programs 

Students discussed their motivations to pursue extracurricular 

EL programs and how they consider prioritizing their limited time and 

energy. Some of the prominent factors that emerged as supports and 

barriers to prioritizing participation included compensation, cultural 

values and beliefs, motivation, time and availability, proximity to the 

institution, and socioeconomic status and parental support. 

Compensation 

In terms of supports, compensation was clearly a positive factor 

and was mentioned by several students, most often graduate 

students. As one graduate student asserted “Obviously, the easiest 

incentive is cash. If you're gonna pay me, that's great.” 

Cultural Values and Beliefs 

Many of the factors discussed were more complex and 

demonstrated potential to either positively or negatively influence 

students’ prioritization of EL opportunities. For instance, several 

students discussed how cultural values and beliefs within their 

artistic spheres influenced their choices. One composition student 

discussed how their major encouraged pursuit of external 

opportunities. “There's generally encouragement to . . . take 

opportunities outside of coursework or lessons and whatnot. And I 

feel like that's generally from what I've seen, a very composer 

mindset of trying to find opportunities outside of school.” On the other 

hand, a vocal performance major discussed pressure to only pursue 

specific types of opportunities based on their departmental culture. 

 This is not unique to [this institution], but I think it's that the 

nature of getting a master's degree in voice prioritizes opera 

culturally, like at most institutions, right. So being selected to be 

involved in that is often coveted and seen as a positive thing for 

you to do, and why would you not take advantage of it even if 

it's not a thing that you want to do? It is the thing that I want to 

do, although being in every production for the past few years 

has been taxing and it has meant that I haven't done other 

things. 

Motivation 

Many participants discussed the motivation to gain skills and 

experiences relevant to the current arts industry, as well as expand 

their networks at the institution and beyond to qualify themselves for 

various career options. However, motivation was dependent on 

student perceptions of the programs as they relate to their personal 

interests and goals, since the skills students were interested in 

developing were often connected to their majors and areas of focus. 

For example, performance majors expressed interest in gaining a 

variety of types of performance experience, and all five students 

pursuing a performance degree discussed this as an incentive to 

pursue experiential learning.  

Conversely, when students perceived programs as inapplicable 

to them, this proved to be a significant barrier to their motivation to 

participate. Non-performance majors in particular noted that they 

perceived many existing institutional programs as less relevant to 

their specific majors and degree programs. As a graduate 

composition student summarized, “I’m sure many of them could be 

applicable, but I think they’d probably take more work or be 

applicable in an indirect way, where it’s like I would have to find the 

really relevant positive impacts in it, rather than them being inherent 

in the work.” Broadening students’ knowledge of the programs and 

clarifying the ways different majors might benefit from participation 

may help more students make stronger connections to institutional 

EL programs. 



 Experiential Learning in Arts Higher Education 

 

Impacting Education: Journal on Transforming Professional Practice 
impactinged.pitt.edu Vol. 9 No. 2 (2024)  DOI 10.5195/ie.2024.370 27 

 

Time and Availability 

Many students emphasized that time was one of the biggest 

factors impacting their ability to participate in extracurricular 

programs, and all students agreed unanimously that their busy 

school and work schedules made it difficult to incorporate additional 

activities. A graduate student asserted, “part of it is time and capacity, 

with curricular responsibilities and with life responsibilities, just being 

a human being. I think that's probably the biggest one for me 

personally.” Furthermore, an undergraduate student emphasized 

how the conservatory context plays a role. 

 Being in conservatory is pretty different than being in a normal 

university setting with a different, more focused degree. There's 

a kind of separation of like, doing your classes, doing your 

studies, but also like crafting your instrument, crafting your work, 

doing more like higher support skills, and that in and of itself. . .  

it's a pretty heavy load. 

This aligns with Frenette’s (2019) findings related to time as notable 

concern and challenge for artists in their education. As a possible 

solution, the same undergraduate student suggested that accessible, 

one-off opportunities with a more limited time commitment may be 

more manageable for students’ busy schedules. 

Proximity to the Institution 

The factor of time also relates to the proximity of the programs. 

Multiple students expressed concern with the time required to travel 

to off-campus opportunities or logistical limitations such as not 

having access to a car or limited public transportation options. Two 

graduate student focus group participants discuss transportation 

barriers in their conversation, noting that “some people don’t have a 

car,” “parking at a venue can be annoying,” and “sometimes things 

are far away.” Intersecting with time, one of the students further 

expressed that “the time to get somewhere” created an additional 

barrier, explaining “Even if it's only 30 minutes, that's now an hour of 

being in a car or some sort of public transportation where you can't 

necessarily do other work.” 

Socioeconomic Status and Parental Support 

Based on the demographic data findings for social class, it is 

possible financial factors and parental support play a role in students’ 

time and access to programs as well. For example, a graduate 

student who identified his social class as poor emphasized how his 

time was limited by financial and work obligations on top of his 

academic course load, limiting his time to take on additional activities. 

In comparison, a middle-class student dismissed parental support as 

a significant factor when discussing her ability to participate, stating 

“that’s not the main influence.” This student did not discuss financial 

limitations at all, but rather how parental support enabled her to 

attend summer seminars related to her major. Further research may 

be beneficial to explore if and how social class may increase barriers, 

such as time, for students with fewer financial resources and more 

limited parental support. 

Applying to Programs 

In terms of applying to programs, students expressed concern 

relating to prerequisites and self-efficacy to apply to and pursue new 

opportunities. For example, a graduate student explained her 

hesitancy to pursue an opportunity “if you don't feel like you're having 

experiences that build you up to the level of competency, or if there's 

prerequisites but you're like barely scraping by and have no idea 

what's happening.” Similarly, another graduate student described, 

 I don't want to throw something together and feel afraid up there. 

That's not worth it. That's not going to be a positive experience 

for me. So, I could take advantage of it, but I'm not going to 

because I don't think I'll be able to put my best foot forward in 

those settings with everything else that's going on. 

Others discussed how prior experience plays a role in preparing 

them to pursue new opportunities. In particular, students emphasized 

the importance of curricular learning to support their self-efficacy to 

pursue extracurricular opportunities. An undergraduate student 

explained, 

 I feel like there [were] kind of these building elements to 

establish my confidence. I'm pursuing a business of music 

minor and I think, taking a lot of those classes beforehand, like 

arts leadership, had really helped me like feel more educated 

and have a confidence in that kind of aspect of things and feel 

like, okay, I can actually possibly do this.  

The same student described how curricular integration of programs 

influenced her experience applying to an institutional grant program. 

“Having things integrated into the curriculum is super helpful . . . you 

were guided through the steps the whole way.” Another 

undergraduate student agreed that curricular support “makes it more 

approachable” to pursue extracurricular opportunities. As 

summarized by a graduate focus group participant, “extracurricular 

learning is built on curricular learning.” 

Lastly, a few students noted that they sometimes saw 

opportunities only a short time before the application deadline and 

were unable to pursue them due to a short turnaround to apply, even 

if they were interested in the program. One undergraduate interview 

participant described, 

 It'll be like, hey, this opportunity, it's due by midnight tomorrow 

night. And that's great . . . but it's always usually a time crunch. 

And it's like, do I want to drop everything that I've already had 

planned to do in the next 48 hours to focus on this opportunity 

that could be really good, and could you know, bring me 

more . . . opportunities outside of my classwork? Or do I just 

have to say, well, maybe next time? 

Another undergraduate student expressed a similar sentiment, 

stating, “There's just stuff that I missed that I . . . if I only saw it 

earlier.” This suggests that institutions should promote programs well 

in advance to give students enough time to find information and 

prepare appropriate application materials. 

Overall, the findings revealed several themes related to 

individual, social, programmatic, and systemic factors that impacted 

students’ EL participation. At the same time, each study participant 

expressed distinct motivations, values, and priorities which impacted 

their choices and perspectives. It is critical to address supports and 

barriers to participation while constructing and communicating 

programs in a way that allows students to make connections to their 

unique interests and goals. 

LIMITATIONS 

There are several significant limitations to this study. First, due 

to sample size and the priority given to qualitative methods, the 

results are not generalizable. Moreover, this research was situated at 

a specific institution which offers a particular array of programs. 
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Factors impacting participation may look different at other institutions 

with other models and types of programs. The methods and sample 

size were appropriate given the exploratory nature of the study and 

provide strong groundwork for further research at this institution and 

beyond. 

Additionally, the demographic factor of social class was not 

operationalized in a measurable way. The demographic survey 

framed social class in terms of student identity, as this research was 

very exploratory in nature and the survey was designed to be flexible 

to various student groups and identities, such as undergraduate 

students who consider themselves part of a greater family unit 

compared to graduate students who might consider themselves 

independent of parental support. Future, more expansive studies 

may benefit from more measurability of this construct, particularly 

given the potential connections between social class and 

participation explored in this research. 

Further limitations arose relating to recruitment. When recruiting 

students for the focus group portion of the research, I received 

limited responses and the students who did respond had very little 

overlapping availability. As a result, I was unable to include as many 

students in the focus group research as originally intended. 

Furthermore, no international students participated in the study. This 

is a substantial population for the institutional context and the lack of 

participation limited the ability to gather valuable international student 

perspectives. Even so, these recruitment challenges support the 

theme of student time and availability as a factor for participation in 

extracurricular EL programs (Frenette, 2019) and align with literature 

which highlights additional barriers to engagement for international 

students (Choi, 2013). 

Selection bias also posed a threat to validity, as the project 

engaged a limited group of nine students who elected to participate 

based on their interest and capacity to respond. The individuals who 

volunteered may have certain attributes potentially unrepresentative 

of the remaining student body, impacting their experiences and 

responses. Future expansion of this research in quantitative forms 

can broaden access to participate in this research and reduce the 

impact of selection bias.  

Finally, my staff and faculty roles at the institution and 

perspective as an alumna of the institution placed me in close 

proximity to the research as someone closely situated to the 

programs and to the students. To mitigate this limitation, I kept an 

ongoing research journal to remain cognizant and reflexive 

throughout the research process. Constructively, my positionality as 

a practitioner-scholar provides a unique lens through which to 

process the findings and ultimately make positive change at my 

institution. 

SUMMARY AND IMPLICATIONS 

The mixed methods findings revealed a variety of interwoven 

programmatic and systemic influences on student participation in 

extracurricular EL programs at a mid-Atlantic performing arts 

conservatory. In relation to research aims, students discussed a wide 

range of supports and barriers to learn about programs, prioritize and 

incentivize pursuit of programs, and apply to programs. The following 

list encompasses a brief summary of findings within these primary 

themes. 

● Learning about programs: Awareness and curricular 

integration were supports to learning about programs. 

Discomfort asking questions was a barrier for many students. 

Promotion, faculty influence, and peer influence had 

potential to serve as both supports and barriers depending 

on the details and circumstances of each. 

● Prioritization and incentive to pursue programs: 

Compensation, motivation, and applicability of the programs 

to student interests were clear supports to participation. 

Time and availability and lack of applicability of programs 

were substantial barriers. Other factors, such as cultural 

values and beliefs and proximity of the programs to the 

institution, could positively or negatively influence 

participation. 

● Applying to programs: Curricular integration returned as a 

positive influence, while short turnaround to apply emerged 

as a barrier. Prior experience and prerequisites and self-

efficacy were more complex factors which could be 

categorized as both supports and barriers. 

Furthermore, although demographic data was not generalizable, 

interesting potential connections appeared in the findings, 

particularly for differences in perceptions and experience for 

undergraduate and graduate students, as well as that of students of 

different social classes. For arts contexts specifically, there also may 

be potential for trends between different majors and areas of study. 

Based on these findings, the following sections review implications 

for the institution as well as for continued research in the field. 

Implications for the Institution 

Bearing in mind the limited sample size of the study, the 

findings suggest several possible avenues to improve program 

promotion, address supports and barriers to participation, and further 

explore factors of influence at the institution. 

Promotion 

Based on student responses, the institution should promote 

programs on multiple platforms, such as social media, email, student 

opportunities newsletters, online job posting platforms, and in 

particular through curricular integration, which was consistently 

reported as a support for both learning about and applying to 

programs. Personal and catered outreach through faculty, staff, and 

student organizations may also be helpful to facilitate direct 

connections to the programs for students. Additionally, posting paper 

flyers with QR code links in high traffic areas may reduce students’ 

need to search for information online by making it available in 

convenient locations. Within promotional materials themselves, it 

may be beneficial to include sufficient details to address logistical 

and motivational influences such as time commitment, location, and 

professional networking, and to reduce the need for students to 

reach out and ask questions about the programs to get more 

information.  

Supports and Barriers to Participation 

To increase supports for participation and reduce barriers, the 

institution should design programs to maximize alignment with 

student motivations and minimize logistical challenges. This first 

involves reviewing existing programs to ensure opportunities are 

offered for all degree types and majors. In addition, programs should 

clearly offer opportunities to build relationships with professionals in 

the field as well as peers at the institution. From a logistical 
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perspective, considering students’ limited time and availability, the 

institution should offer one-off opportunities that occur within a 

limited time frame and ensure the availability of EL opportunities 

near campus or even on-campus to negate the need for 

transportation and minimize travel time. To support students’ self-

efficacy to apply to programs, the institution can provide scaffolded 

skill-building opportunities (through required curriculum or through 

alternative approaches) and define clear pathways for students 

interested in gaining experience and qualifications that will prepare 

them for certain programs.  

Further Exploration 

While this research addressed a substantial number of potential 

factors related to student participation in extracurricular EL programs, 

it also revealed the need for further exploration in several areas. First, 

since no international students participated, it is critical to gain more 

information about these students’ perspective, particularly given the 

large international student population at the institution. Additionally, 

this study identified student perceptions of EL programs, but did not 

specifically explore how to better frame existing programs and 

broaden student perspectives to better connect the programs to 

student interests and reduce misconceptions. Lastly, considering 

participants’ discussion of faculty as a substantial influence on their 

knowledge of and interest in EL opportunities, it would be beneficial 

to better understand faculty awareness and perceptions of the 

programs. 

General Research Implications 

Given the limited scope and context of this study, further 

research is needed to generalize findings for application beyond my 

institution. The design and methodology of the study have potential 

to serve as a reference and foundation for future, more generalizable 

research which can facilitate better understandings of students and 

programs in other higher education arts contexts. Furthermore, the 

demographic observations in this study suggest potential for several 

demographic influences on EL participation that may be relevant to 

explore in more detail to determine if there are trends related to 

student characteristics such as social class, degree level, and major. 

Overall, this study demonstrates the complex network of influences 

impacting student participation in extracurricular EL programs and 

sets the stage to broaden availability of much-needed empirical 

research related to EL in the arts. 

CONCLUSION 

Framed by an evolving arts industry which has created 

substantial educational skills gaps for emerging artists, this study 

provided a better understanding of the factors that contribute to 

student participation in the extracurricular EL programs at a mid-

Atlantic performing arts conservatory. This data supports evidence-

based practice in the field and may help the institution adjust the 

programs and processes to serve more students by making them 

more accessible and relevant to different groups of students. The 

study also provides helpful groundwork for future research in this 

area, which has the potential to substantially and positively impact 

higher education arts institutions seeking to build and promote EL 

programming in a way that makes these pivotal opportunities 

accessible, relevant, and appealing to more students. 

REFERENCES 

Austin, M. J., & Rust, D. Z. (2015). Developing an experiential learning 
program: Milestones and challenges. International Journal of Teaching 
and Learning in Higher Education, 27, 143–153.  

Avis, R. (2020). Higher music education, India and ethnography: A case study 
of KM music conservatory students. Ethnomusicology Forum, 29(2), 
230–249. https://doi.org/10.1080/17411912.2020.1850316 

Baert, S., Neyt, B., Thomas, S., Tobback, I., & Verhaest, D. (2021). Student 
internships and employment opportunities after graduation: A field 
experiment. Economics of Education Review, 83, 1–11. 
https://doi.org/10.1016/j.econedurev.2021.102141 

Bartleet, B-L., Ballico, C., Bennett, D., Bridgstock, R., Draper, P., Tomlinson, 
V., & Harrison, S. (2019). Building sustainable portfolio careers in music: 
insights and implications for higher education. Music Education 
Research, 21(3), 282–294. 
https://doi.org/10.1080/14613808.2019.1598348 

Beckman, G. D. (2007). "Adventuring" arts entrepreneurship curricula in higher 
education: An examination of present efforts, obstacles, and best 
practices. The Journal of Arts Management, Law, and Society, 37(2), 
87–112. https://doi.org/10.3200/JAML.37.2.87-112 

Bennett, D. E. (2007). Utopia for music performance graduates: Is it achievable, 
and how should it be defined? British Journal of Music Education, 24(2), 
179–189. https://doi.org/10.1017/S0265051707007383 

Bronfenbrenner, U. (1979). The ecology of human development: Experiments 
by nature and design. Harvard University Press. 

Choi, J. (2013). Attitudes of international music students from East Asia toward 
US higher education institutions. International Journal of Music 
Education, 31(3), 346–358. http://dx.doi.org/10.1177/0255761411433719 

Coker, J. S. & Porter, D. J. (2015). Maximizing experiential learning for student 
success. Change: The Magazine of Higher Learning, 47(1), 66–72. 
https://doi.org/10.1080/00091383.2015.996101 

Creech, A., Papageorgi, I., Duffy, C., Morton, F., Haddon, E., Potter, J., de 
Bezenac, C., Whyton, T., Himonides, E., & Welch, G. (2008). From 
music student to professional: The process of transition. British Journal 

of Music Education, 25(3), 315–331. 
https://doi.org/10.1017/S0265051708008127 

Dickinson, J., Griffiths, T., & Bredice, A. (2021). “It’s just another thing to think 
about:” Encouraging students’ engagement in extracurricular activities. 
Journal of Further and Higher Education, 45(6), 744–757. 
https://doi.org/10.1080/0309877X.2020.1813263 

Eyler, J. (2009). The power of experiential education. Liberal Education, 95(4), 
24–31.  

Forshee, Z., Manceor, C., & McGinness, R. (2022). The path to funding: The 
artist’s guide to building your audience, generating income, and realizing 
career sustainability. The Peabody Institute of the Johns Hopkins 
University. https://pressbooks.pub/pathtofunding 

Frenette, A. (2019). SNAAP DataBrief: In their own words - Arts alumni 

describe what postsecondary institutions could do better to prepare them 
for future work and education (Vol. 7, No. 4). Strategic National Arts 
Alumni Project. https://snaaparts.org/uploads/downloads/Data-
Briefs/SNAAP-DataBrief-Vol7-No4.pdf 

Frenette, A. (2020). SNAAP DataBrief: Which skills do founders and 
freelancers need? Unpacking the entrepreneurial skills gap (Vol. 8, No. 
1). Strategic National Arts Alumni Project. 
https://mailchi.mp/7b1b1cb9b32e/snaap-databrief-august-
12511464?e=bbecf41af2 

Friedrichs, A. M. (2018). Suggestions for incorporating entrepreneurship 
education in the classical performance studio. Artivate,7(2), 27–43. 
https://doi.org/10.1353/artv.2018.0006 

Gallagher, M. J., & McGorry, S. Y. (2015). Service learning and the capstone 
experience. International Advances in Economic Research, 21(4), 467–
476. https://doi.org/10.1007/s11294-015-9550-z 

Gaunt, H. (2011). Understanding the one-to-one relationship in 
instrumental/vocal tuition in higher education: Comparing student and 
teacher perceptions. British Journal of Music Education, 28(2), 159–179. 
http://dx.doi.org/10.1017/S0265051711000052  

Gonzalez-Moreno, P. (2012). Student motivation in graduate music 
programmes: An examination of personal and environmental 
factors. Music Education Research, 14(1), 79–102. 
http://dx.doi.org/10.1080/14613808.2012.657168 

https://doi.org/10.1080/17411912.2020.1850316
https://doi.org/10.1016/j.econedurev.2021.102141
https://doi.org/10.1080/14613808.2019.1598348
https://doi.org/10.3200/JAML.37.2.87-112
https://doi.org/10.1017/S0265051707007383
http://dx.doi.org/10.1177/0255761411433719
https://doi.org/10.1080/00091383.2015.996101
https://doi.org/10.1017/S0265051708008127
https://doi.org/10.1080/0309877X.2020.1813263
https://pressbooks.pub/pathtofunding
https://snaaparts.org/uploads/downloads/Data-Briefs/SNAAP-DataBrief-Vol7-No4.pdf
https://snaaparts.org/uploads/downloads/Data-Briefs/SNAAP-DataBrief-Vol7-No4.pdf
https://mailchi.mp/7b1b1cb9b32e/snaap-databrief-august-12511464?e=bbecf41af2
https://mailchi.mp/7b1b1cb9b32e/snaap-databrief-august-12511464?e=bbecf41af2
https://doi.org/10.1353/artv.2018.0006
https://doi.org/10.1007/s11294-015-9550-z
http://dx.doi.org/10.1017/S0265051711000052
http://dx.doi.org/10.1080/14613808.2012.657168


 Manceor 

 

Impacting Education: Journal on Transforming Professional Practice 
impactinged.pitt.edu Vol. 9 No. 2 (2024) DOI 10.5195/ie.2024.370 30 

 

Greenbank, P., Hepworth, S., & Mercer, J. (2009). Term-time employment and 
the student experience. Education & Training, 51(1), 43–55. 
https://doi.org/10.1108/00400910910931823 

Griffiths, T., Dickinson, J., & Day, C. J. (2021). Exploring the relationship 
between extracurricular activities and student self-efficacy within 
university. Journal of Further and Higher Education, 45(9), 1294–1309. 
https://doi.org/10.1080/0309877X.2021.1951687 

Hamilton, L., Roksa, J., & Nielsen, K. (2018). Providing a "leg up”: Parental 
involvement and opportunity hoarding in college. Sociology of Education, 
91(2), 111–131. https://doi.org/10.1177/0038040718759557 

Hughes, J. L., Camden, A. A., & Yangchen, T. (2016). Rethinking and updating 
demographic questions: Guidance to improve descriptions of research 
samples. Psi Chi Journal of Psychological Research, 21(3), 138–151. 

Jeannotte, M. S. (2021). When the gigs are gone: Valuing arts, culture and 
media in the COVID-19 pandemic. Social Sciences & Humanities Open, 
3(1), 1–7. https://doi.org/10.1016/j.ssaho.2020.100097 

Juvonen, J., Espinoza, G., & Knifsend, C. (2012). The role of peer 
relationships in student academic and extracurricular engagement. In S. 
L. Christenson, A. L. Reschly, & C. Wylie, (Eds.). Handbook of research 
on student engagement (pp. 387–401). Springer. 
https://doi.org/10.1007/978-1-4614-2018-7 

Khan, A., Bibi, S., Liu, J., Latif, A., & Lorenzo, A. (2021). COVID-19 and 
sectoral employment trends: assessing resilience in the US leisure and 
hospitality industry. Current Issues in Tourism, 24(7), 952–969. 
https://doi.org/10.1080/13683500.2020.1850653 

Keeton, M. T., & Tate, P. J. (1978). New directions for experiential learning: 
Learning by experience–what, why, how. Jossey-Bass. 

Kindelan, N. (2010). Demystifying experiential learning in the performing arts. 
New Directions for Teaching and Learning, 2010, 31–37. 
https://doi.org/10.1002/tl.418 

Kolb, D. A. (2014). Experiential learning: Experience as the source of learning 
and development. Pearson FT Press. 

Manthei, R. J. & Gilmore, A. (2005). The effect of paid employment on 
university students’ lives. Education and Training, 47(3), 202–215. 
https://doi.org/10.1108/00400910510592248 

Martin, N. D. & Frenette, A. (2018). Lost in transition: College resources and 
the unequal early career trajectories of arts alumni. In A. Frenette (Ed.), 
SNAAP DataBrief: Arts graduates in a changing economy (part 2) (Vol. 6, 
No. 2). Strategic National Arts Alumni Project. 
https://snaaparts.org/uploads/downloads/Data-Briefs/SNAAP-DataBrief-
Vol6-No2.pdf 

Miller, A. L., Dumford, A. D., & Johnson, W. R. (2017). Music alumni play a 
different tune: Reflections on acquired skills and career outcomes. 
International Journal of Education and the Arts, 18(29), 1–21. 
http://www.ijea.org/v18n29 

Munnelly, K. P. (2020). The undergraduate music degree: Artistry or 
employability? Journal of Arts Management, Law & Society, 50(4/5), 
234–248. https://doi.org/10.1080/10632921.2020.1756549 

Myers, D. E. (2006). Advancing the preparation of professional musicians 
through systematic education for community engagement. Bulletin of the 
Council for Research, 170, 79–90. http://www.ijea.org/v18n29 

Roksa, J., & Silver, B. R. (2019). "Do-It-Yourself" University: Institutional and 
family support in the transition out of college. The Review of Higher 
Education, 42(3), 1051–1071. https://doi.org/10.1353/rhe.2019.0029 

Sandelowski M. (2000). Combining qualitative and quantitative sampling, data 
collection, and analysis techniques in mixed-method studies. Research 
in Nursing & Health, 23(3), 246–255. https://doi.org/10.1002/1098-
240x(200006)23:3<246::aid-nur9>3.0.co;2-h 

Skaggs, R., Frenette, A., Gaskill, S., & Miller, A. L. (2017). SNAAP special 
report: Career skills and entrepreneurship training for artists. Strategic 
National Arts Alumni Project. 
https://snaaparts.org/uploads/downloads/Reports/SNAAP-Special-
Report-2017.pdf 

Slaughter, J., & Springer, D. G. (2015). What they didn’t teach me in my 
undergraduate degree: An exploratory study of graduate student 
musicians’ expressed opinions of career development opportunities. 
College Music Symposium, 55. https://www.jstor.org/stable/26574402 

Silver, B. R., & Roksa, J. (2017). Navigating uncertainty and responsibility: 
Understanding inequality in the senior-year transition. Journal of Student 
Affairs Research and Practice, 54(3), 248–260. 
https://doi.org/10.1080/19496591.2017.1331851 

Tippett, T., & Lee, J. (2019). Looking back to move forward: Understanding 
progressive education in the 21st century. Journal of Applied Learning in 
Higher Education, 8, 79–98. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://doi.org/10.1108/00400910910931823
https://doi.org/10.1080/0309877X.2021.1951687
https://doi.org/10.1177/0038040718759557
https://doi.org/10.1016/j.ssaho.2020.100097
https://doi.org/10.1007/978-1-4614-2018-7
https://doi.org/10.1080/13683500.2020.1850653
https://doi.org/10.1002/tl.418
https://doi.org/10.1108/00400910510592248
https://snaaparts.org/uploads/downloads/Data-Briefs/SNAAP-DataBrief-Vol6-No2.pdf
https://snaaparts.org/uploads/downloads/Data-Briefs/SNAAP-DataBrief-Vol6-No2.pdf
http://www.ijea.org/v18n29
https://doi.org/10.1080/10632921.2020.1756549
http://www.ijea.org/v18n29
https://doi.org/10.1353/rhe.2019.0029
https://doi.org/10.1002/1098-240x(200006)23:3%3c246::aid-nur9%3e3.0.co;2-h
https://doi.org/10.1002/1098-240x(200006)23:3%3c246::aid-nur9%3e3.0.co;2-h
https://snaaparts.org/uploads/downloads/Reports/SNAAP-Special-Report-2017.pdf
https://snaaparts.org/uploads/downloads/Reports/SNAAP-Special-Report-2017.pdf
https://www.jstor.org/stable/26574402
https://doi.org/10.1080/19496591.2017.1331851

